








































 
 

 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF SACRED HEART GIRLS' COLLEGE (HAMILTON)’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Sacred Heart Girls' College (Hamilton) (the School). The Auditor-General 
has appointed me, Liyan Yao, using the staff and resources of Owen McLeod & Co Limited, to carry out  the audit 
of the financial statements of the School on pages 2 to 18, that comprise the statement of financial position as at 
31 December 2025, the statement of comprehensive revenue and expense, statement of changes in net 
assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
 present fairly, in all material respects: 

  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 

Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
 
Our audit was completed on 18 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our audit 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as a 
going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern and 
using the going concern basis of accounting, unless the Board intends to close or merge the School, or has no 
realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 
with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 
Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 



Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and Achievement, a 
Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of Variance, 
Statement of Compliance with Employment Policy, Cultural Narrative and Statement of KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In doing 
so, we consider whether the other information is materially inconsistent with the financial statements or our 
knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact. We 
have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code of Ethics 
for Assurance Practitioners (including International Independence Standards) (New Zealand) issued by the New 
Zealand Auditing and Assurance Standards Board. 
 



Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 
 
 
 
 
 
 
Liyan Yao 
Owen McLeod & Co Limited 
On behalf of the Auditor-General 
Hamilton, New Zealand 
 
 
 





​Sacred Heart Girls College​
​Kiwisport Statement​
​For the Year Ended 31 December 2025​

​Kiwisport is a government initiative to support students' participation in organised sport. In​
​2025, the College received Kiwisport funding of $25,814.16 excl GST. The funding went​
​towards the employment of a Sports Co-ordinator ($36,363.60).​



Our Cultural Narrative

Māori Perspective
Sacred Heart Girls’ College Māori perspective is inclusive of Te Reo Māori, tikanga Māori and Kaupapa Māori initiatives, where 
students gain a sense of pride and belonging under the leadership and service of our Māori Perspective Student Leader. We honour 
the mana of Waikato-Tainui as Tangata Whenua and our kawa is that of Waikato. Sacred Heart Girls’ College will develop and 
strengthen the community’s understanding of tikanga Māori and provide the means of fostering cultural understanding and responsive 
pedagogical practice that is consistent with Te Tiriti o Waitangi, through engagement with the language, culture and events. 

Te Reo Māori and Tikanga Māori
Sacred Heart Girls College is committed to raising the achievement of Māori students and to celebrate their success as Māori. The whare 
wānanga, Puāwai, provides a place to strengthen te ao Māori within the college and is utilised daily by students. The Board takes all reasonable 
steps to provide instruction and learning of Te Reo Māori from years 9-13. When developing policies and practices for the school, the Treaty of 
Waitangi is an underpinning policy along with our Special Character. As a Catholic Learning Community, our focus is on building successful 
learning relationships with each other, with our students, with our whānau and with our wider community. For the school, every endeavour is 
made to reflect New Zealand cultural diversity and the unique position of the Māori culture as stated in the Treaty of Waitangi. We encourage 
staff to strengthen their knowledge of te reo Māori and tikanga Māori particular to our region and relevant to our school. Karakia and waiata are 
part of our community gatherings. We are encouraging a space where it is normal to hear, to greet and give instructions in te reo Māori and 
where speaking and learning about te ao Māori is seen as the way we do things in our school. A cultural lens is encouraged when working in 
learning areas to celebrate both current and historical events and contexts. We operate a cultural calendar of specific events such as Matariki, the 
Koroneihana, Poukai and Māori language week to promote te ao Māori in the school. 

Cultural Diversity
All cultures are valued and celebrated through active encouragement of a school spirit that embraces cultural diversity. Students are 
encouraged to share, and to be proud of, their cultural heritage.  Staff will ensure that students from all cultures are treated with 
respect and dignity and they will actively work towards high standards of achievement from all students of all cultural backgrounds.



​Statement of Compliance with Employment Policy​

​For the year ended 31 December 2025, the Board:​

​●​ ​Has developed and implemented personnel polices, within policy and procedural​
​frameworks to ensure the fair and proper treatment of employees in all aspect of their​
​employment.​

​●​ ​Has reviewed its compliance against both its personnel policy and procedures and​
​can report that it meets all requirements and identified best practice.​

​●​ ​Is a good employer an complies with the conditions contained in the employment​
​contract of all staff employed by the Board.​

​●​ ​Ensures all employees and applicants for employment are treated according to their​
​skills, qualifications and abilities, without bias or discrimination.​

​●​ ​Meets all Equal Employment Opportunities requirements.​
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Analysis of variance reporting 

Analysis of variance reporting 

School name:  School number: 139 

 

Focus: Literacy/Numeracy skills 

Strategic Aim:  

a culture of Every student will flourish in Faith and personal success in learning and wellbeing 

Annual Aim: Prioritise foundational skills in literacy, numeracy (and Catholic practices) 

Target: 

100% of all learners will achieve Literacy and Numeracy co-requisite credits by the end of their Level 1 programme 

Baseline data:  

Baseline Data and Analysis: Students entering Year 11 are expected to be at Level 5 in asTTle Reading or Mathematics. Students entering Year 12 are 
expected to be at Level 6 of the curriculum and entering Year 13 Level 7 of the curriculum. At risk students were identified by the prev
teacher observations. UE literacy can be gained through level 2 and 3, at risk Year 13 students have been included. Maaori and Pasifika learners targeted 

Achievement data from 2024 informs our targets for 2025 as follows: 

1. Maaori: Literacy Level 1: 95% Numeracy: Level 1 85% 
2. Pasifika: Literacy Level 1: 93% Numeracy: Level 1 86% 



 

 

Ministry of Education | Analysis of variance reporting 

Analysis of variance reporting 

Analysis of variance reporting Actions (what did we do?) Outcomes (what happened?) 

2025 NCEA LIT/NUM results 

Reasons for the variance 
(why did it happen?) 

Evaluation (where to 
next?) 

School-wide tracking system 
includes regular check in by CCMs  
  
Earlier intervention strategies with 
at risk students, especially those 

attendance. 
 
Consideration given to ensure all 
FUNDAMENTAL credits can be 
internally assessed. 
 
Strengthening learning and 
wellbeing through Ako programme 
and capability development of 
mentoring/coaching koorero. 
 
Facilitated learning conferences. 
Goal orientated conversations. 
Additional opportunity for hui 
 
CCM Companions active monitors 
of attendance, progress towards 
achievement goals, success rates. 
 
Develop approval process for 
study leave based on performance 
required students to study in 
school prior to exams 
 
 
 

Level 1 LITERACY ALL: 98% 
TARGET: 100% 
 
Maaori  97% achievement rate 
Pasifika  96% achievement rate 
 
 
 
 
 
 
Level 1 NUMERACY ALL: 85% 
TARGET: 100% 
 
Maaori  84% achievement rate 
Pasifika  63% achievement rate 
 
 
In-school exam study captured 
many students at the threshold 
 
 
 
 
 

Literacy: 
Whilst the target was not met  it 
was not far off and we have seen 
improvement in these statistics in 
2026. Those students who have 
not yet achieved the co-requisite 
have specific needs as a result of 
trauma, poor mental health, which 
impacts their attendance.  
 
 
Numeracy: 
It is clear that numeracy has 
impeded student achievement in 
2025. While Maaori students are 
close to the overall results, 
Pasifika students are way behind.  
 
Further analysis is below. 
 
  

Strengthening school-wide 
tracking system includes 
regular check in by CCMs and 
GoLD teachers.  
Additional sessions for 
targeted learning in Literacy 
and Numeracy continue 
  
Continue early intervention 
strategies with at risk 
students, especially due to 
Absence and not submitted 
 
Priority given to ensure all 
FUNDAMENTAL credits can 
be internally assessed. 
 
Focus on RBL pedagogy: 
review Anatomy of Lessons. 
Coaching Maths staff. 
Culturally responsive teaching 
 
 
Develop teacher capability 
Upskill all staff as contributors 
to numeracy development 
across all learning areas. 
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Measure of Success: Equitable achievement for all tauira Maaori and Pasifika - Analysis of Variance (Level 1)  

 170 students  
 The dataset mixes three outcomes: 

o Achieved NCEA Level 1  
o Did not achieve (often with high credit counts but missing numeracy and/or literacy) 
o A small number with very low credits 

The key driver of disparity is not overall credit accumulation, but failure to meet literacy and numeracy requirements - this clusters strongly by ethnicity  and is mainly 
numeracy. 

 

Achievement rates by main ethnicity groupings 

NZ European (100) 

 88% achieved Level 1 
 12% did not achieve 
 Most non-achievers had high credits (70 96) but missed numeracy and/or literacy 

High overall success rate - non-achievement in pre-requisites lowers success rate.  

 

Maaori (16) 

 13 achieved (81%) 
 3 did not achieve (19%) 
 Non-achievement includes: 

o Very low credits (25) 
o Moderate credits (65) but no numeracy 

Disparity is visible, especially in numeracy access, though achievement is still relatively strong compared to some Pacific groups. 
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Filipino (15) 

 14 achieved (93%) 
 1 did not achieve (90 credits, no numeracy) 

Very strong outcomes overall, similar to NZ European. 

 

Fijian (2) 

 1 achieved 
 1 did not (67 credits) 

Numbers are too small for strong conclusions, but mixed outcomes. 

 

Samoan (3) 

 2 achieved 
 1 did not (70 credits) 

Small cohort - some vulnerability at the threshold (80 credits). 

 

Tongan (9) Most concerning 

 1 achieved (11%) 
 8 did not achieve (89%) 
 Most non-achievers: 

o Had 38 86 credits 
o Explicitly noted as and  

This is where the disparity is most acute and systemic. 
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Kiribati (2) 

 1 achieved 
 1 did not (86 credits, no numeracy) 

Pattern mirrors Pacific trend, though numbers are small. 

Where the disparity is most evident 

1. Pacific learners  especially Tongan 

 Very high rates of non-achievement despite sufficient credits 
 Numeracy (and sometimes literacy) is the consistent barrier 
 This suggests: 

o Structural access issues 
o Assessment readiness rather than effort or engagement (eg attendance) 
o Possible misalignment between teaching, assessment and learner needs 

 

2. Maaori learners  moderate but important gap 

 Achievement lower than NZ European cohort 
 Numeracy again emerges as the pressure point 
 Some students falling well short on credits, indicating earlier disengagement 

 

3. Equity issue is threshold-based, not effort-based 

Across ethnicities: 

 Many students nearly succeeded 
 Disparity shows up at the literacy/numeracy gate, not in total learning completed 
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reduce the NCEA failure rate by 50% was achieved at Level 3, almost achieved at Level 2, missed at Level 1. 
Level 2 demonstrated the strongest improvement, with achievement increasing from 80% to 90% as the cohort progressed from level 1 to 2. 
This reflects strengthened systems, including tighter study leave processes and follow-up of students close to achievement thresholds. 

Level 2 outcomes also indicate that early, targeted intervention was effective in mitigating slower progress from Level 1. Level 1 outcomes, 
however, highlight the need for greater consistency in Mathematics pedagogy and earlier identification of students at risk under the new 
numeracy framework. focus on the disparity of achievement amongst Maaori and Pacific Island students with NZ European 
reinforces the need to mitigate underachievement in numeracy  particularly Tongan students - 22% achieved numeracy compared with 
91% NZ Europeans. 

Overall, the data confirms that where early intervention, strong academic tracking, and aligned pastoral support were in place, failure rates 
reduced. Priority attention is now required at Level 1 to ensure system-wide readiness and sustained improvement in Maths/Numeracy. 

Planning for next year:  

Priority Area Key Actions Indicators 
Pedagogy and curriculum 
design in Maths 

Review Level 1 Mathematics programmes; targeted PLD aligned to 
numeracy standards; strengthen Yr 10 11 transition in Maths 

Reduced number of students with insufficient numeracy 
credits; improved Level 1 pass rate 

Early Intervention 
Introduce earlier credit and participation checkpoints; targeted 
support before assessment pressure times and study leave 

Fewer students requiring end-of-year recovery; improved 
mid-year participation leading to improved achievement 

Failure-Rate Monitoring Track progress against failure-rate targets by each year level Failure-rate target met or exceeded at all levels 
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